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I. STUDENTS QUESTIONNAIRE REPORT 
 

Identification 
 

The questionnaire was applied to health care assistant students (EQF level 4) 
who during their education had used simulated practice several times in different 
subjects as a mandatory part of the curriculum. 

Note: The questionnaires were by default set to non-obligatory answering, this 
setting was changed to obligatory, making answering all questions obligatory. 

Questionnaire application period: 5th-19th January 2024  

 

Procedure 

Once the population had been defined and the selection criteria applied, the 
students were given a brief explanation of the project and the link was sent to 
them for answering the questions. 

The questionnaire was administered in the period of 5th – 19th January, 2024, to  
two classes. Out of a total of 35 respondents, 28 students responded. The 
students not responding were absent when the questionnaires were 
administered. 

 

Presentation and analysis of results 
 

Simulation integration in the Institution  

In the Danish VET educations targeting social and health care educations, 
simulation is a mandatory part of the curriculum. Subsequently all students will 
participate in simulation activities during their education. The simulation activities 
increase in number and complexity as the education progresses. 
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100 % of the responding students had participated in simulation activities 

 
 

2. Hvis ja, hvordan vil du beskrive din oplevelse og dens indvirkning på din 

forståelse og dine praktiske færdigheder? 

28 responses 
Det kunne jeg desværre ikke særlig brug til noget. Jeg synes ikke at jeg fik rum til at 
demonstrere min faglighed. 
Simulator, 
Det var fint, og jeg forstod, hvad jeg skulle være særligt opmærksom på, og det gjorde 
mig dygtigere. 
ok 
Godt 
godt 
det var meget interessant 
det har været en god oplevelse 
den er god 
Okay 
jeg synes det er en god øvelse for os som elever, der er meget læring i det 
. 
- 
Der mangler sammenhæng mellem oplægget og selve simulation. vi havde svært ved at 
vurdere om der var nok teori i vores simulation. så en mere konkret opgavebeskrivelse 
vil være en stor fordel. 
det gav en god indblik i hvordan både pt og fagperson kan have det, og det pres der er 
bedre forstået 
Det var en meget anderledes måde at lære på. 
Det var en spændende og var meget glad for at prøve noget nyt. 
Det var ganske fint at få prøvet og det var det 
God oplevelse, det giver god mening at have det i hænderne på en anderledes og 
spændende måde. 
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En god praktisk forståelse samt teoretisk 
det er en sjov måde at have undervisning på, og "øve" sig på. det bliver mere virkeligt. 
Det gav en fornemmelse af at være i praksis, hvilket giver en bedre forståelse af stoffet. 
lærerigt og nyttigt 
Det virker meget fint for mig 
Det gav en større indsigt når man får lov til at prøve noget i praksis fremfor kun på teori. 
Det fungerer fint, og det er godt at prøve ting af i VR og i simulation. men i kontrast til 
virkeligheden kan det virke lidt fjernt. 
VR-briller er spændenerne, men det praktiske i rummet er måske lidt langt fra 
virkeligheden. 
 

 

A vast majority of students would like to have more simulation-based activities in 
their education. 

 
 

More than 90% of students perceive benefits of integrating simulation in their 
learning process. The very few students who do not consider simulation beneficial 
for their learning correspond more or less to the students not wanting to have 
more simulation-based activities. 
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Most students answer this question in the affirmative, and several specify that 
simulation gives them an opportunity for hands-on practice that theoretical 
training does not offer. Some students ask for more practical scenarios with a 
clearer link to practice. A few students say no to simulation improving their 
learning, but do not specify why. 

5. Føler du, at simulation forbedrer din læring, sammenlignet med traditionelle 

undervisningsmetoder? Begrund venligst dit svar.28 responses 

ja 
Ikke som jeg har prøvet det nu. Jeg synes at det er meget ukonkret og upræcist. Vores 
uddannelse indeholder lange perioder af praktik, hvor realitet giver brugbart erfaring, det 
er ok i min optik at fokuser på teori når man er skole. Simulation kan til gengalt være 
brugbart i en professionel og konkret situation, som en hjælp til at løse en konflikt, 
arbejde på at forstå de forskellige mekanismer i et team, eller bare for at arbejde på 
perspektivskift. 
Ja, det gav mig et andet perspektiv, men jeg synes at feedback manglede 
Jeg føler, at jeg lærer lige meget. 
nej 
Ja 
yes 
det er bedre at øve det frem for bare at sidde og lytte det man kan øve sig giver større 
indblik på det 
Ja. Så prøver man det 
ja det gør den, fordi simulation gør at vi øver os mere praktisk og udfører opgaver 
. 
- 
Jeg oplever at vi i gruppen fik talt meget om teori bag vores simulation. Og hvor vi havde 
diskuteret helt med i detalje hvorfor vi gjorde hvad vi gjorde både nonverbal og verbal 
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ja, fordi man skal sætte sig i rollen som pt og prøve at forestille sig hvordan de kan have 
det, på den måde har man som fagperson en bedre forståelse for deres situation 
jeg ved ikke 
Nej men det generer ikke 
Ja, fordi jeg kan selv prøve "rør" i tinge og derfor kan huske mere og ved hvad skal jeg 
forbedre. 
Ja, det giver en mere praktisk læring 
Ja, fordi man har det i hænderne på en anden måde og arbejder med det på en anden 
måde. 
Klart! Det er godt at anvende praktiske færdigheder samtidig med man lærer teorien bag 
ja det synes jeg, da det bliver meget mere visuelt, og ikke bare er en skrive opgave foran 
computeren 
Nogle opgaver giver mere mening at inddrage simulation, end andre. 
forstår bedre teorien og bliver man mere tryg og sikker 
Ja. En meget hurtige og god forklaring at vores arbejdsopgaver ud i virkelighed 
Delvist. Det kommer an på øvelsen. Nogle øvelser kan virke lidt "unødvendige" mens 
andre øvelser kan give rigtig meget læring. 
ja, det at stå i en simuleret situation giver en masse overvejelser, omkring udførelsen i 
virkeligheden 
Hvis kvaliteten af simulations læring bliver lidt bedre og mere tætter på det virkelige vil 
jeg sige det vil forbedre læring 
 

 

 

Digital portfolios in the institution 

 

75% of students currently apply portfolios in their education. For the 25% who 
answer no, this does not necessarily mean that they do not use portfolios at all, 
but that they may be at an early stage of their education where portfolios are not 
yet in use. 
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Of these 75%, a percentage of 56,5 apply electronic portfolios, while 39,1% apply 
a combination of manual and electronic portfolios. Only very few students apply 
manual portfolios only, which is also not supported at the school, as SOSU only 
use electronic portfolios. 

 
 

The main purposes of portfolios, according to students, are; 

Learning, overview, communication with supervisors and delivering of 

assignments.   

3. Hvis ja, hvad er deres hovedformål? Beskriv 

28 responses 
læring, overview 
Kommunikation med oplæringsvejleder 
at det kan forbedre læringen 
det var i dansk 
Nej 
lær 
sende opgaver 
ligge uge opgaver ind 
at lære 
Oversigt 
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67,9% of students think that electronic portfolios are beneficial for their learning 
process, with 32,1% of students responding no to this question. 

 
 

Even though 67,9% of students think electronic portfolios are beneficial for their 
learning, which indicates an openness to the use of portfolios, the distribution of 
responses in relation to openness to using portfolios in their learning somewhat 
more scattered. 42,9% respond 3 or lower on the scale. 

 
 

Student-reported benefits to internship organisations in the use of portfolios 
include; Continuity, gathering of assignments, summarising learning, easy to 
deliver assignments, teachers at school can follow students’ progress during 
internship, work/assignments are always saved.  
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6. Hvilke fordele tror du, at elektroniske portefolier (DU-IT) kan give dit 

praktiksted i forbindelse med din uddannelse? Beskriv 

28 responses 
kontinuitet 
Samle alle mine oplæringsopgaver 
det opsummerer alt den lærering, man har behov for under praktikken 
de er nemme og afl 
Nej 
altid gemt 
ved ike 
de kan se hvad vi laver på skolen 
det er altid gemt 
 

 

 

17 Sustainable Development Goals (SDGs) in your educational institution 

 

Awareness of the 17 SDGs is spread across the entire scale, with a 
preponderance of medium to good awareness at 75%. The concentration of 
responses is around average and just above average. Still 25% of students 
respond little or no awareness of the 17 SDGs. 

 
When asked about the extent to which the 17 SDGs are incorporated into 
teaching, there is also a large spread on the scale, with the largest concentration 
in the centre (42.9%) and an almost equal distribution to each of the extremes. It 
is remarkable that 21.4% of the students answer that the 17 SDGs are not 
included in the teaching, considering that the school is a SDG school that works 
strategically with 4 selected SDGs.   
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The response in relation to knowledge of topics from the 17 SDGs is 
characterised by the fact that one of the two classes that answered the 
questionnaire had just completed a workshop on the 17 SDGs, so the students 
ticked off knowledge of all the topics, while in the other class there was a 
somewhat more uneven knowledge of the topics. The top scorers are; 

Zero Hunger (26) 

No Poverty (24) 

Gender Equality (24) 

Reduced Inequalities (24) 

Clean water and Sanitation (23) 

Climate Action (23) 

Peace, Justice and strong Institutions (23) 

 
 

The SDG considered particularly relevant to healthcare education is;  

Health and Well-being, with a total score of 7.1% of the distribution. 
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Regarding whether there are specific initiatives or projects considered capable of 
contributing to the fulfilment of the SDGs in the context of the curriculum, there 
are nine “no”-responses and four “don’t know”. One answers “yes” without 
specifying. Of 28 respondents, one answers “Working with inequality in 
healthcare”. Two students answer “Reduced inequality” and finally one student 
answers “good health and wellbeing and quality education”.  

 
 

Conclusions 

The findings indicate that students express positive feedback about simulated-
based activities and a desire for more in their health education. The integration 
of electronic portfolios into the learning process received however a readiness 
score of 67,9%. The students' familiarity with the 17 SDGs showed significant 
dispersion, though all students were familiar with the one or more of the SDGs.  
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When asked about the extent to which the 17 SDGs are incorporated into 
teaching, there is also a large spread on the scale, with the largest concentration 
in the centre (42.9%) and an almost equal distribution to each of the extremes. It 
is remarkable that 21.4% of the students answer that the 17 SDGs are not 
included in the teaching. 

Regarding specific initiatives or projects contributing to the fulfilment of SDGs, 
very few students specified initiatives. 

The results contribute to justifying the project's need and provide indications for 
its design and development. 

 

 

 

II. TEACHERS QUESTIONNAIRE REPORT 
 

Procedure 

Once the population had been defined and the selection criteria applied, the 
teachers were given a brief explanation of the project via e-mail and the link was 
sent to them for answering the questions. 

The questionnaire was administered in the period of 5th – 19th January, 2024, to  
15 teachers. Out of a total of 15, 11 teachers responded. The teachers not 
responding explained being pressed on time. 

 

Identification 

The questionnaire was applied to health care assistant teachers (EQF level 4) 
who as part of curricular activities apply simulation as a learning methodology in 
different subjects as a mandatory part of the curriculum. 

Note: The questionnaires were by default set to non-obligatory answering, this 
setting was changed to obligatory, making answering all questions obligatory. 

Questionnaire application period: 5th-19th January 2024  
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Presentation and analysis of results 
 

Simulation integration in the Institution  

 

100% of the responding teachers apply simulation activities in their subjects, 
which aligns with the mandatory status of simulation in the curriculum. 

 
 

The assessment of the potential benefits of integrating simulation into health 
education is very positive, with eight out of eleven teachers giving the maximum 
rating. 

 
 

Concerning knowledge and skills for applying simulation in teaching, eight 
teachers score in the high extreme of the scale, while two teachers score middle 
and one teacher at rating 2.  
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The vast majority of teachers integrate simulation in teaching, only one is not, for 
unknown reasons.  

 

 
 

More or less all teachers state that since simulation is a mandatory part of the 
curriculum, simulation activities are integrated into the different subjects where it 
makes the most sense and where a clear link to practice can be created, i.e. to 
a realistic situation. Some of the simulation scenarios combine more than one 
subject to create a cross-disciplinary learning experience. 

5. Hvis ja, kan du kort beskrive, hvordan simulation i øjeblikket er integreret i 

din undervisning? 

10 responses 
I en tværfaglig kontekst 
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På GF2 i slutningen af forløbet har eleverne et simulationsforløb, hvor flere emner 
inddrages - der anvendes storyboard og efter simulation debriefing. 
Der er elementer af simulation i faget farmakologi, hvor eleverne skal gennemføre et 
injektionsscenarie. Det er sådan set en form for færdighedstræning, hvor eleverne øver 
forskellige injektionsteknikker på en mannequin, men da situationen samtidig skal være 
virkelighedsnær, bedes eleverne om at indtage rollen som en assistent i praksis der står 
overfor en borger i praksis. 
Der fast på alle skoleperioder, som fast lagte forløb. Derudover anvendes det i 
forbindelse med opøvelse af forskellige færdigheder i faget "somatisk sygdom og 
sygepleje". Det kan være i forbindelse med, at eleverne skal tilegne sig færdigheden 
"kateter anlæggelse". Dette øves som færdighed, i kombination med det at skulle, kunne 
kommunikere med en borger om det der sker og skal ske. Her anvendes mannequin 
dukker til øvelsen og så kan der være en anden elev som står ved siden af og "er" 
borgeren" (ved at lægge stemme til.) 
Simulation indgår som læringsaktivitet kombineret med teoretiske og andre praktiske 
læringsaktiviteter 
 

 

Nine of eleven teachers estimate simulation to be an added value for the 
teaching. One teacher score in the middle of the scale while only one teacher 
does not estimate simulation to be an added value. Possibly the same teacher 
who does not apply in teaching. 

 
 

81,8% of the teachers reply to have simulation standards supporting the 
simulation as a learning methodology. One teacher does not know and one 
teacher denies having standards available.  

Note: SOSU has, in collaboration with other healthcare colleges, developed 
Ministry-recognised simulation standards which are visible in the simulation lab. 
Therefore, it is peculiar, that one teacher denies having standards available.  
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When asked if having been trained in applying simulation as a learning 
methodology, 10 of eleven teachers answer yes. The one teacher replying no, 
could be the same teacher not being aware of simulation standards. 

 
 

Digital portfolios in the institution 

 

Nine of eleven teachers respond to apply portfolios at the college. The two 
teachers responding no, might be teachers who are new, or have classes at the 
very early level where portfolios are not yet in use.  
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The nine yes-responding teachers all state that portfolios are digital, which aligns 
with the college standard. 

 

 
 

The teachers commonly respond that portfolios are used as a bridge between the 
school and internship periods. The primary purpose is for students to continue 
working on theoretical issues in practice. They create a link between school and 
internship and bring together reflection on learnt material.  

3. Hvordan bruges portefolier på skolen, og hvad er deres primære formål? 

Beskriv 

11 responses 
Skabe sammenhæng mellem skole og praktik 
På GF2 bruges det ifm. virksomhedsforlagt undervisning, hvor eleverne får kendskab til 
DU-IT og begynder at bruge det. 
Samling og refleksion over lært stof. 
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Portfolierne bruges som en bro mellem skoleperioderne og praktikperioden. Det primære 
formål er at eleverne i praksis arbejder videre med teoretiske problemstillinger, om 
omvendt, at eleverne i skoleperioder kan drage nytte af deres erfaringer fra praksis. 
Det anvendes ikke i mine fag, så det kan jeg ikke svare på. 
Eleverne modtager og afleverer materialer og opgaver, så de kan anvende dem til 
repetition og refleksion under hele uddannelsen (både i teori som i praktikperioderne) 
Jeg bruger ikke portefolier, men mener at fag som fx dansk bruger det 
 

 

Ten of eleven teachers estimate digital portfolios an added value, only one 
teacher disagrees.  

 
 

Eight of eleven teachers are open to embed digital portfolios in their teaching, 
while three teachers seem more hesitant. 

 
Asked about the benefits that electronic portfolios can bring to student practice 
in health education, teachers answer that it helps students to be able to express 
themselves in writing and keep the whole programme together. It can create a 
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connection between school and practice - and where students can gather all 
theory/materials/notes etc. during the programme. It also provide an overview 
and they can follow their learning. 

6. Hvilke fordele tror du, at digitale portefolier kan give elever på 

sundhedsuddannelserne? Beskriv 

11 responses 
Hjælper med at kunne formulere sig skriftligt og holde sammen på hele forløbet 
Det kan skabe sammenhæng mellem skolen og praksis - og hvor eleverne kan samle alt 
teori/materiale/noter mm. under uddannelsen. 
Give overblik og de kan følge med i deres læring. 
Såfremt portefolierne bruges som bindeled mellem skole og praktik, tænker jeg der er 
åbenlyse fordele i at bruge portefolier som et dynamisk digitalt overblik over elevens 
løbende faglige udvikling. 
Det kan være med til at skabe mere overblik samt sammenhæng - forstået som 
sammenhæng mellem fagene som med digitale portfolier måske (hvis de anvendes 
rigtigt) kan hjælpe den enkelte elev til at koble fagenen sammen. 
Til understøttelse af læring - skabe sammenhæng, overblik, refleksion, transfer 
At elevernes læringsproces bliver mere synlig for eleverne 
 

 

 

17 Sustainable Development Goals (SDGs) in your educational institution 

 

As for familiarity with the SDGs, eight of eleven teachers rate results in the higher 
extreme of the scale. Two teachers rate in the middle and one teacher have little 
familiarity with the SDGs.   
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However, when it comes to the curriculum's alignment with the principles and 
goals of the 17 SDGs, there is a discrepancy between the teachers' good 
knowledge of the SDGs and the low alignment in curriculum. This is thought-
provoking, given that the school is a SDG school. 

 
 

Only about a third of teachers implement the SDGs in their teaching, which 
partly aligns with the fact that only a moderate alignment between the 
curriculum and the principles of the SDGs is observed. 

 
 

Teachers explain that not all SDGs are equally suitable for their subject. Others 
that they Include them where they can in relation to the various SDGs Elements 
from several SDGs are included both in the subject literature and in the 
assignments,  students are given in class. Some SDGs are worked on more 
intensively than others. 

4. Hvis du svarede ja på det foregående spørgsmål, hvordan gør du det så? 

Beskriv4 responses 
ikke alle er lige velegnede til mit fag 



22 
 

Inddrager dem hvor jeg kan i forhold til de forskellige verdensmål 
Elementer fra flere verdensmål er inkluderet både i faglitteraturen og i de opgaver 
eleverne stilles i undervisningen. Der arbejdes mere intensivt med nogle verdensmål 
frem for andre. 
som underviser i Sundhedsfremme, forebyggelse og rehabilitering alle mål indgår i 
undervisningsplanen på den ene eller anden måde - sundhed set i det brede perspektiv 
 

 

Of the two third of teachers responding no to implementing simulation in teaching, 
77,8% reply to be interested learning more of the 17 SDGs. 

 
 

Finally, teachers were asked to mark the SDGs with which they are familiar. The 
five top rated SDGs are: 

No Poverty (11 ratings) 

Zero Hunger (11 ratings) 

Gender Equality (11 ratings) 

Reduced Inequalities (11 ratings) 

Quality Education (10 ratings) 

 

Paradoxically, students declare a much higher familiarity with the SDGs 
compared to teachers! Part of the explanation is that one of the classes had just 
completed a work shop about the 17 SDGs prior to answering the questionnaire. 
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Conclusions 

The most important key findings are that simulation is an integrated part of 
curriculum in all subjects. The assessment of the potential benefits of integrating 
simulation into health education is furthermore rated very positive. A majority of 
teachers feel they have the knowledge and skills to apply simulation in teaching 
and except for one teacher, they all integrate simulation in their teaching. Overall 
simulation is estimated an added value in teaching. 

Portfolios are used by nine of eleven teachers, with various purposes. The 
teachers commonly respond that portfolios are used as a bridge between the 
school and internship periods. The primary purpose is for students to continue 
working on theoretical issues in practice. Only digital portfolios are in use and are 
considered beneficial to a great extent. The majority show openness to 
incorporating electronic portfolios into their teaching practices. 

Familiarity with Sustainable Development Goals (SDGs) varies, though eight of 
eleven teachers rate results in the higher extreme of the scale. However, when it 
comes to the curriculum's alignment with the principles and goals of the 17 SDGs, 
there is a discrepancy between the teachers' good knowledge of the SDGs and 
the low alignment in curriculum. Teachers express interest in learning more about 
SDGs, and students appear more familiar with SDGs than teachers. 

Results contribute to justifying the project's need and provide indications for its 
design and development. 
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CONCLUSIONS OF STUDENTS AND TEACHERS 
QUESTIONNAIRES  
Dissonances  

81,8% of the teachers reply having simulation standards supporting the 
simulation as a learning methodology. However,  teacher does not know and one 
teacher denies having standards available.  

Note: SOSU has, in collaboration with other healthcare colleges, developed 
Ministry-recognised simulation standards which are visible in the simulation lab. 
Therefore, it is peculiar, that one teacher denies having standards available.  

When it comes to the curriculum's alignment with the principles and goals of the 
17 SDGs, there is a discrepancy between the teachers' good knowledge of the 
SDGs and the low alignment in curriculum. This is thought-provoking, given that 
the school is a SDG school. 

 

Consonances 

There is 100% alignment between teachers' use of simulation in teaching and all 
students' statements about participation in simulation-based activities. 

Both teachers and students rate very positively in evaluating the impact of 
simulation on the learning process in the high extreme of the scale, especially 
teachers rating only 4 and 5 regarding its added value. 89,3% of students express 
the desire for more simulation-based activities in their health education, aligning 
the expected benefits with the teachers. Based on the questionnaires, there 
seems to be no doubt about the unanimity among students and teachers of the  
high pedagogical interest of simulation. 

Regarding openness to the incorporation of portfolios, there seems to be a more 
moderate approach. 67,9% of students think that electronic portfolios are 
beneficial for their learning, while 90,9% of teachers estimate portfolios beneficial 
for the students’ learning process.  

Zero Hunger, No Poverty, Gender Equality and Reduced Inequalities emerges as 
the most relevant Sustainable Development Goal (SDG) for both teachers and 
students. 

An interesting issue is that students declare a higher familiarity SDGs as 
teachers, possibly explained by the fact that one of the classes answering the 
questionnaire had just completed a SDG workshop. 
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III. TEACHERS INTERVIEWS REPORT  
 

Identification 
The interview session was issued by e-mail as an invitation to a focus group 
interview. 10 healthcare teachers teaching EQF level 4 students were invited as 
these teachers all were expected to integrate simulation in teaching. 

Only 6 teachers accepted the invitation. The four not accepting explained to be 
pressed by exams.  

Interviews application period: January 24th, 2024. 

 

Procedure 

Two project managers responsible for the CBTS project were present at the 
interview. One asking the questions to the focus group, the other one typing the 
answers, transcription inserted below.  

Prior to the interview the CBTS project was presented in short. 

 

 

Presentation of results 
 

Integration of simulation in your educational institution 

Simulation provides good reflections for students, it creates increased 
independence. Students become more prepared for practice Students find that 
the experience of participating in simulation scenarios contributes to a better 
overall understanding of their task as professionals. 

Training consultants from hospitals with the development of storyboards for 
simulation - guidance was given on how to make the scenarios less complex 
There have been a number of practice visits with students in various institutions 
Close contact with practice is prioritised. New colleagues directly from practice 
have also made even closer ties to practice - a new teacher has experience with 
simulation from the hospital environment Simulation is carried out differently 
among teachers, but this is reversed in the subject columns New colleagues are 
introduced to simulation as a learning method from the start. 

Students are asked on a regular basis to provide feedback on their experiences 
with simulation Students express that they put subject concepts into perspective 
through experiences with simulation activities Students express that it is 
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important to familiarise themselves with simulation as a method BEFORE 
performing it. 

 

 

Integration of electronic portfolios in your educational institution 

Practice is very far ahead with the use of e-portfolios, we are starting to increase 
the use of DU-IT at the school On the basic programme, a template for an e-
portfolio is used, which more and more classes are using Studies have been 
made on how to make better transitions between school and internship, and here 
the students mention DU-IT as one of the tools that contribute to better 
transitions Most students think that DU-IT is user-friendly. The vast majority of 
counsellors use DU-IT actively. 

The challenge is, among other things, to make it visible to students that there are 
benefits associated with the use of DU-IT in relation to their study activity. A DU-
IT working group has been set up to prepare common guidelines for the school 
part. In DU-IT, students must relate to their own progression in the programme, 
although without an actual taxonomy. 

No actual improvements to existing portfolios suggested, but rather getting good 
at using them. 

 

 

17 Sustainable Development Goals (SDGs) in your educational institution 

In the basic programme, an entire subject on the SDGs has been created with both 
external speakers and case work in relation to the individual SDGs. The students 
themselves have been critically reflective in relation to how they can use the 
individual SDGs in their teaching. Some students have sometimes been in doubt 
about what they should use the SDGs for until they started the subject. In the new 
books on the main programme, the SDGs are mentioned in several of the subjects. 
The librarian at the school has created an AI functionality for teachers on how they 
can use the SDGs in their teaching. There is a big difference in the extent to which 
students are familiar with the SDGs - some SDGs are more familiar than others. 
The school has a student council within the SDGs, which works together with the 
school's steering group for the SDGs. 

Engaging the students in the SDGs apply for several subjects, as the work with the 
SDGs is already implemented in the teaching. Students are therefore prepared to 
work with the SDGs. Most students find it meaningful once they start working with 
the topic. 
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Integration of simulation, introduction of electronic portfolios, and 
implementation of the 17 Sustainable Development Goals in your 
educational institution 

Teachers' perspectives on the future use of electronic portfolios and SDGs in 
health education are predominantly positive, stating though that practice is far 
ahead when it comes to working with portfolios. They highlight the importance for 
introducing new colleagues at the college to simulation as a learning methodology 
in as a standard. 

 

Conclusions 
All teachers emphasise the benefits of integrating simulation activities in health 
education, citing that since simulation is a mandatory part of the curriculum, 
simulation activities are integrated into the different subjects where it makes the 
most sense and where a clear link to practice can be created, i.e. to a realistic 
situation. Some of the simulation scenarios combine more than one subject to 
create a cross-disciplinary learning experience.  

Electronic portfolios are considered useful for simulated practice, studies are 
currently carried out to initiate a better transition between theory and internship, 
using the e-portfolio. Teachers express a challenge regarding making students 
clearly see the benefits of using portfolios. 

Teachers integrate SDGs in teaching through external resources /speakers, case 
studies and workshops. An AI tool is now offered to help teachers apply the SDGs 
in teaching. 

Opinions on the importance of certain SDGs vary, stating some SDGs are more 
known to students than others. Student engagement with SDGs is an integrated 
part of the teaching. 

The results contribute to justifying the project's need and provide indications for 
its design and development.  

 

 

NATIONAL REPORT FINAL CONCLUSIONS 
 

The survey findings show that the use of simulation methods, e-portfolios and the 
17 SDGs in healthcare education is important and valued by Danish teachers and 
students. To improve the quality of education, it is crucial that CBTS project 
partners share and inspire each other with their findings and practices to develop 
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common tools and standards for students’ transversal competences that help 
them do their internship and adapt to the health care labour market. 

It is also clear that there is a need for promoting larger awareness about the 
human impact on the planet, by offering teachers and students civic education 
for action-oriented engagement in implementing the 17 SDGs. Self-reflection and 
training would be of great importance for both students and teachers, and the 
need to define a strategy and design learning strategies for addressing the 17 
SDGs, by incorporating them even more  in curricula activities and creating 
educational resources that goes beyond a scholastic context and builds bridges 
to the healthcare sector and the surrounding community. 

 

ATTACHMENTS 
All tables and students/teacher statements appear in the sections above in 
direct correlation with the related question. 
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