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I. STUDENTS QUESTIONNAIRE REPORT 
 

Identification 
 

The questionnaire was applied to students of the Home Help Higher Technical 
Course (level 5) who had used simulated practice in their learning, 2 years of the 
course.  is that they have attended classes with simulated practice. 

Questionnaire application period: 5th-10th January 2024  

 

Procedure 

Once the population has been defined and the selection criteria applied, the 
students were given a brief explanation of the project and the link was sent to 
them for answering the questions. 

The questionnaire was administered on January 5th, 2024, to 15 students and on 
the 10th of the same month to 13 students. Out of a total of 28 respondents, one 
(3.6%) did not authorise the processing of his/her data, and the respective data 
line was eliminated from the matrix, resulting in a new total of 27 respondents. 

 

Presentation and analysis of results 
 

Simulation integration in the Institution  

Nearly 60% participated in simulation-based activities or exercises in the 
curriculum of their study plan: out of these 16, four did not respond to the 
dependent open-ended question, while of the remaining 12, ten expressed very 
positive and enthusiastic feedback, with two responses labelled as "workshop," 
which were clearly inappropriate to the question asked. 
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All students would like to have more simulation-based activities in their health 
education. 

 
 

Regarding the expectations of potential benefits resulting from the integration of 
simulation into their learning experience, nineteen respondents (70.4%) marked 
the maximum on the scale, corresponding to "very many benefits"; the average, 
with a score of 4.63 on a scale of 1 to 5, also reflects this almost unanimous 
agreement on the expected benefits. 
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Five respondents (18.5%) did not respond to whether simulation improves their 
learning compared to traditional teaching methods. All remaining 22 responded 
affirmatively, although six did not provide justification as requested. 

 

 

 

Digital portfolios in the institution 

 

An overwhelming majority of 25 out of 27 respondents (92.6%) currently use 
portfolios in their course. 
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Of these 25, the vast majority (88%) exclusively use the electronic version, while 
the remaining 3 use both versions; only 15 (60%) responded to the open-ended 
question inquiring about the main purpose of this usage. 

 
 

The positive response to the question about the use of portfolios was also 
unanimous. 

 
In terms of incorporating electronic portfolios into the learning process, an 
average of 4.63 on a scale of 1 to 5 indicates almost complete readiness. The 
non-mandatory open-ended question regarding the expected benefits of 
electronic portfolios for health education had 7 non-responses, with the word 
'learn' or 'learning' occurring most frequently in the remaining responses. 
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17 Sustainable Development Goals (SDGs) in your educational institution 

 

With an overall value of 2.96 (slightly below the average centred on 3) on a scale 
of 1 to 5, the responses show significant dispersion (with ten respondents at the 
extremes of the scale: six responding the minimum and four responding the 
maximum), indicating that some students are not familiar with the United Nations 
Sustainable Development Goals (SDGs). 

 
This suggests some inconsistency in notations (or the questionnaire itself), as 
some respondents, not being familiar, find it difficult to assess the alignment of 
the current curriculum with the principles and objectives of the SDGs. This 
question has an average higher than the previous question, at 3.44 on the same 
scale. If all three who rated 5 in the previous question also responded 5 in this 
question, the remaining, except for one, rated at the same level or higher, 
indicating a certain favourable predisposition. 
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Regarding their familiarity with the 17 SDGs, knowing that, on average, each 
respondent marked almost eight (with two marking all SDGs and one marking 
only two), we present the top 7: 

 

Health and Well-being 25 

Gender Equality 24 

Eradication of Poverty 15 

Zero Hunger and Sustainable Agriculture 15 

Clean Water and Sanitation 15 

Quality Education 14 

Peace, Justice, and Effective Institutions 13 

 

The least familiar SDG is Industry, Innovation, and Infrastructure, marked by only 
three respondents. Asked to name the two SDGs considered most relevant to 
health education, eight did not respond; one responded with "Combating 
loneliness," which does not correspond to an SDG (noting that this person 
confesses to being unfamiliar with the SDG); another responded with only one 
SDG instead of two. The SDG that stands out prominently is 'Health and Well-
being,' marked by 14 respondents. All other SDGs received three or fewer 
preferences, with seven not receiving any. 
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Regarding whether there are specific initiatives or projects considered capable of 
contributing to the fulfilment of the SDGs in the context of the course (study plan), 
there are ten non-responses. Out of seventeen respondents, one states not 
knowing, ten respond yes (of which half even specify, without being asked, which 
SDG is involved), against six responding no (one of whom adds 'but there should 
be'). 

 
 

Conclusions 

The findings indicate that students express positive feedback about simulated-
based activities and a desire for more in their health education. The integration 
of electronic portfolios into the learning process received high readiness scores. 
The students' familiarity with the 17 SDGs showed significant dispersion, with 
some students not being familiar. While the average familiarity was 2.96, the 
question about aligning the curriculum with SDGs had a higher average of 3.44, 
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indicating a certain favourable predisposition. 'Health and Well-being' stood out 
as the most relevant SDG. 

Regarding specific initiatives or projects contributing to the fulfilment of SDGs, 
while some respondents were unsure or did not specify, others recognized 
initiatives capable of contributing to the SDGs within the context of the course. 

How the results contribute to justifying the project's need and provide indications 
for its design and development. 

 

 

Attachments 

See attachments in the end of the report. 

 

 

II. TEACHERS QUESTIONNAIRE REPORT 
 

Procedure 
Description of how the questionnaire was administered and data collected. 
Actions necessary for the final data acquisition. 

All ten participating teachers agreed to the processing of their data. 

 

Identification 
Population surveyed (to whom did you apply the questionnaire), criteria, and 
method of selection 

 

Questionnaire application period: The responses to this questionnaire were 
received between December 28, 2023, and January 11, 2024.  

Presentation and analysis of results 
 

Out of the ten surveyed teachers, only one mentions not currently having 
simulation-based activities or practices in her curriculum. 
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The assessment of the potential benefits of integrating simulation into health 
education is very positive, with eight out of ten teachers giving the maximum 
rating, resulting in an average of 4.8 on a scale of 1 to 5. 

 
 

The average decreases to 4.4 when inquiring about the level of knowledge and 
skills as a teacher for simulation in their classes. 
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Only two out of the ten teachers do not use simulation in their classes; among 
those who do, one does not specify in what manner. 

 

 
 

Those who use simulation assert mention practices in First Aid scenarios, 
laboratory practices, and demonstrations, using real clinical cases as a 
foundation for simulations. According to 1 teacher, “adapting these cases for 
educational purposes while retaining the complexity and nuances of real-life 
situations provides students with an experience close to reality”. 

All teachers assert that simulation for their classes is a significant asset, seven of 
whom rate it as the maximum, resulting in an overall evaluation of an average of 
4.7 on a scale of 1 to 5. 



13 
 

 
Half of the respondents believe they have simulation standards for application as 
a learning methodology, while only one responds in the negative, and the 
remaining four respond that they do not know. 

 
 

When asked if they have training to apply simulation as a learning method, half 
respond affirmatively, while the other half responds negatively. 
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Portfolios are currently used by students of six of the surveyed teachers, in their 
respective educational institutions. 

 
 

Of these six teachers, half use the electronic format, one-third use both, and only 
one teacher exclusively uses the manual format; regarding the associated open-
ended question about the main purpose of their use, one of the six does not 
respond. 

 

 
 

 

Half of the teachers state that the main objectives of using Portfolios are: for the 
student, its usefulness for Independent Study and reflection; for the teacher, as a 
means to monitor the student's progress in a specific area of learning, 
compilation of the material taught in classes and as a collection point for 
assignments for assessment, as well as a means for group discussion and 
reflection. 
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All ten teachers unanimously consider the electronic portfolio as an asset to the 
student's learning process. 

 
 

Teachers demonstrate great openness to incorporating electronic portfolios into 
their teaching practices, with more than half marking the maximum, resulting in 
an average of 4.6 on a scale of 1 to 5. 

 
Asked about the benefits that electronic portfolios can bring to student practice in 
health education, only one declares not knowing, with the rest mentioning various 
benefits without common points. For the student, the portfolio supports 
independent study, organising study, reflective capacity and (re)definition of 
learning strategies, self-training through various portfolio views, awareness of 
decision-making, and have the benefit of being always available in any context, , 
Development of reflective capacity and (re)definition of learning strategies 

It also allows the teacher to tailor content to the student group, and is an active 
teaching strategy and student-centred methodology, supporting (re)definition of 
learning strategies. 
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As for familiarity with the SDGs, the teachers' rating results in an average of 3.9 
on a scale of 1 to 5, with the majority assigning a score of 4. 

 
Asked to what extent they consider the current curriculum to be aligned with the 
principles and objectives of the SDGs, the average of the ten teachers is 3, 
exactly in the middle of the scale of 1 to 5, with only one assigning the maximum, 
considering it completely aligned. 

 
Only one teacher implements all 17 SDGs in her classes, stating that she does 
so through the mobilisation, analysis, and reflection of situations. 
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The nine teachers who responded that they do not implement the SDGs 
unanimously express interest in learning more about them. 

 
 

Finally, teachers were asked to mark the SDGs with which they are familiar. Only 
nine of them marked some of the SDGs, with one teacher admitting not being 
familiar with any of these objectives: those who responded vary between a 
minimum of 1 and a maximum of 16 SDGs. On average, each of the ten teachers 
marks seven SDGs, much less than students, who mark a dozen each. 
Paradoxically, students declare familiarity with almost twice the number of SDGs 
as teachers! The most familiar SDG is 'Health and Well-being,' with seven 
markings, followed by seven SDGs with five markings. Similar to students, 
'Industry, Innovation, and Infrastructure' is the least marked SDG, by only one 
teacher. 
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Conclusions 

The most important key findings are that currently The Home Support Course 
includes simulation-based activities in the curriculum. The potential benefits of 
integrating simulation into health education are highly positive, according to the 
teachers, but there is a need for defining simulation standards. 

Portfolios are used by more than half surveyed teachers, with various purposes 
such as independent study, reflection, monitoring student progress, and group 
discussion. 

Electronic portfolios are unanimously considered beneficial to student learning by 
all teachers, who show openness to incorporating electronic portfolios into their 
teaching practices. 

Familiarity with Sustainable Development Goals (SDGs) varies, with an average 
rating of 3.9, and only one teacher saying implementing all 17 SDGs. Teachers 
express interest in learning more about SDGs, and students appear little more 
familiar with SDGs than teachers. 

'Health and Well-being' is the most familiar SDG, while 'Industry, Innovation, and 
Infrastructure' is the least. 

How the results contribute to justifying the project's need and provide indications 
for its design and development. 

 

Attachments 

Presentation of raw results in the end of the report 
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CONCLUSIONS OF STUDENTS AND TEACHERS 
QUESTIONNAIRES  
Dissonances 

Although 90% of the female teachers mention currently having simulation-based 
activities or practices in their curriculum, and 80% claim to effectively implement 
them (apparently, one teacher admits not following her curriculum), less than 60% 
of the students declare participating in this type of activity or exercise in their 
respective courses. 

While almost 93% of the students currently state using portfolios in their courses, 
only 60% of the teachers mention the current use of portfolios by students in their 
educational institutions. Even though we cannot infer much without delving into 
the question of how many students each teacher has, the discrepancy between 
these values is noted. Regarding the use of portfolios, students report exclusive 
use of the electronic version much more intensively compared to teachers: 88%, 
with only one in eight mentioning other options, compared to one in two teachers. 
While one teacher mentions using only the paper version, no student confirms 
this. 

Consonances 

Both teachers and students are extremely positive in evaluating the impact of 
simulation on the learning process: teachers with an average of 4.8 in response 
to the question about its potential benefits and 4.7 on the scale of 1 to 5 regarding 
its added value (note some redundancy between the two questions; on the other 
hand, if we considered the repetition as a test, the high similarity of the result 
would allow us to conclude the consistency of the responses); students, with ten 
out of twelve praising it, without the two remaining contradicting (attributed to a 
misunderstanding in the response) and unanimously expressing the desire for 
more simulation-based activities in their health education, assessing the 
expected benefits very favourably, with a rating of 4.6 on the scale of 1 to 5, very 
similar to the teachers. Even considering a predisposition to comply, identified 
among students, due to a tendency to assign generous ratings, there seems to 
be no doubt about the unanimity of the academic community regarding the high 
pedagogical interest of simulation. 

Regarding openness to the incorporation of portfolios, the average between 
teachers and students is exactly the same: 4.6 on the scale of 1 to 5. 

"Health and well-being" clearly emerges as the most relevant Sustainable 
Development Goal (SDG) for both teachers and students, and the same applies 
to the one considered less relevant. "Industry, innovation, and infrastructure," with 
10% for teachers and 11% for students. 

On average, each of the ten teachers marks seven SDGs, while students mark 
almost eight each. Students declare to be a little more familiar with SDGs than 
teachers. 

 

 



20 
 

III. TEACHERS INTERVIEWS REPORT  
 

Identification 
The interviews were applied to 10 teachers of the Higher Professional Technical 
Course in Home Support, from Higher School of Health Sciences of the 
Polytechnic Institute of Santarém. 

All the teachers who teach content using simulated practice in the "Home 
Support" course were selected. 

Interviews application period between: December 28, 2023, and January 11, 
2024 

 

Procedure 

We opted for a written response to the interviews, as it would be easier for the 
participants. 

Firstly, the project was presented and then the link to answer the questions was 
sent by email to the teachers. 

 

 

 

Presentation of results 
 

Integration of simulation in your educational institution 

All teachers mentioned the benefits of integrating simulation activities in student 
learning in the health field, emphasising the approximation to real-life scenarios. 
They highlight the improvement of care provided to individuals by developing 
psychomotor skills, dexterity, clinical judgement, and decision-making. 

Positive impacts mentioned in simulation include the Exprax Project, increased 
confidence in real situations, agile transposition from theory to practice, and 
specific situations such as communication/interviewing individuals, especially in 
end-of-life communication and training for meeting Basic Human Needs. 

Teachers ensure that simulation activities reflect real-world situations, with 
scenarios created by experienced teachers, drawing from clinical practice with 
students, preparing the simulation space, reviewing by experts, and using 
technology, such as mannequins. 



21 
 

Challenges in maintaining scenario realism include adequacy of scenario 
representation and available materials, creation by experienced individuals, 
validation by experts, the need for high-fidelity mannequins, lack of materials, and 
the need for protocols with other institutions. Scenarios become more complex 
as students progress in the course. 

Teachers always collect student feedback on their simulation experience, albeit 
informally, using it for continuous improvement in teaching and scenario 
alteration. 

 

Integration of electronic portfolios in your educational institution 

Electronic portfolios are useful materials available to all teachers for simulated 
practice, monitoring student needs throughout the process, and allowing students 
to reflect on their actions. Viewing or reading procedures in electronic portfolios 
enables students to demonstrate practical and behavioural skills in simulation 
scenarios. Teachers emphasise the management of time and student autonomy. 

70% of teachers are aware of electronic portfolios that effectively show students' 
progress. Most teachers have experienced situations where electronic portfolios 
or technology are used in health education, including online teacher training and 
Moodle use. 

When asked about dealing with resistance to technology, teachers generally note 
that resistance may exist initially but can be overcome with training, motivation, 
and demonstrating the advantages of technology. 

The effectiveness of electronic portfolios could be improved through continuous 
assessment, visibility, and emphasising their importance to students. There is a 
need for improved and more intuitive computer resources. Teachers express a 
desire for electronic portfolio tools, citing Moodle as a tool and highlighting 
existing tools as well as those not yet available, such as Miro. 

 

17 Sustainable Development Goals (SDGs) in your educational institution 

Teachers provide examples of how they include SDGs in teaching, especially in 
practical lessons and simulation scenarios. 

SDGs become more relevant and understandable to students through case 
studies illustrating SDG challenges and reflective work. Analysing social and 
economic contexts of the Portuguese population and evaluating resource 
utilisation in health based on SDGs is also emphasised. 

There are diverse opinions on the importance of certain SDGs for implementation 
in teaching. Some teachers mention that certain SDGs are more relevant 
depending on the course area, while others suggest phased and specific 
integration of all relevant SDGs. 

When asked about the most important SDGs for implementation in teaching, 
teachers were not very specific, with only one referring to SDG 3. 
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Regarding student engagement with SDGs in and out of class, teachers note 
limited involvement, but awareness, presentation of advantages, and integration 
into simulated practices could be beneficial. 

 

Concerning student initiatives related to SDGs, teachers who have witnessed 
them relate them to the application of digital resources and health education 
strategies in the population. 

In healthcare scenarios, students' understanding and application of SDGs are 
mentioned as limited, emphasising practical experience and reflective analysis. 

Some teachers mention specific ways to assess competencies related to SDGs, 
linking course objectives to skills to be achieved. 

 

Integration of simulation, introduction of electronic portfolios, and 
implementation of the 17 Sustainable Development Goals in your 
educational institution 

Teachers' perspectives on the future use of electronic portfolios and SDGs in 
health education are very positive. They highlight the importance for future 
professionals' training, significant improvement in learning, and a fully integrated 
future reality. 

The influence of these elements on health professionals' training is considered 
inevitable in a constantly developing global world, with their advantages 
becoming a reality. In the future, healthcare professionals will seek competency 
development in these formats. 

 

Conclusions 

All teachers emphasise the benefits of integrating simulation activities in health 
education, citing improvements in psychomotor skills, clinical judgement, and 
decision-making. Positive impacts include increased confidence, agile application 
of theory to practise, and specific training for communication in end-of-life 
situations. Challenges in maintaining scenario realism include adequacy of 
representation, availability of materials, and the need for high-fidelity 
mannequins. Teachers collect student feedback for continuous improvement. 

Electronic portfolios are considered useful for simulated practice, monitoring 
student progress, and fostering reflection. Teachers highlight time management 
and student autonomy. 

Teachers acknowledge resistance to technology initially but believe it can be 
overcome with training and motivation. Improvements are suggested in 
continuous assessment, visibility, and more intuitive computer resources. 
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Teachers integrate SDGs in teaching through case studies and practical lessons. 
They emphasise the relevance and understanding of SDGs through reflective 
work and analysing social and economic contexts. 

Opinions on the importance of certain SDGs vary, with suggestions for phased 
and specific integration. Limited student engagement with SDGs is noted, but 
teachers believe awareness and integration into practices could enhance 
involvement. 

How the results contribute to justifying the project's need and provide indications 
for its design and development.  

 

Attachments 

See Transcription of the answers of the interviews in the end of the report 

 

NATIONAL REPORT FINAL CONCLUSIONS 
 

The findings show that the use of simulation methods and e-portfolios in 
healthcare education is important and valued by Portuguese teachers and 
students. To improve the quality of education, it is crucial that CBTS project 
partners share and compare their documents and practices to develop common 
tools and standards for students’ transversal competences that help them do their 
internship and adapt to the health care labour market. 

  

It is also clear that there is a need for promoting larger awareness about the 
human impact on the planet, by offering teachers and students civic education 
for action-oriented engagement in implementing the 17 SDGs. Self-reflection and 
training would be of great importance for both students and teachers, and the 
need to define a strategy and design learning strategies for addressing the 17 
SDGs, by incorporating them in the curricula and creating educational resources 
and opportunities. 
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ATTACHMENTS 
 

Students questionnaire report attachments 

 

 

Integração da simulação no seu estabelecimento de ensino

2. Se sim, como descreveria a sua experiência e o impacto na sua 
compreensão e habilidades?12 respostas 
Inovadora, incrível e intuitiva. 
muito útil 
Magnifica e muito boa para a aprendizagem. 
Prática, Benéfica 
existe uma melhor compreensão nos conteudos lecionados 
Imprescindível para uma melhor compreensão da teoria. 
Melhor compreensão de conteúdos 
Acho que foi uma experiência ótima e que me deu bastantes aprendizagens 
Muito boa 
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Algo que será benéfico ao longo da minha carreira profissional e que vai me permitir agir 
de forma calma e ciente em situações adversas 
Workshop 
workshop 
 

5.  Considera que a simulação melhora a sua aprendizagem em comparação 
com os métodos de ensino tradicionais? Justifique a sua resposta, por favor.27 
respostas 
Sim 
. 
Sim aprendo melhor e de uma forma mais intuitiva. 
Sim é uma experiencia diferente e enriquecedora 
sim! a pratica é benéfica para me sentir mais confiante em contexto de estágio 
Sim, é um método mais inovador e cativante. 
Sim aprendemos melhor a fazer e a ver 
sim, porque estamos a aprender praticamente os conteudos então é uma melhor forma de 
nos lembrarmos das situações ocorridas na prática 
Sim, pois permite consolidar conhecimentos adquiridos nas aulas teóricas. 
Sim, porque é mais fácil de percebermos a teórica, ou seja, aprendemos a fazer as coisas 
de forma correta 
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Sim! 
Sim pois aprendemos melhor a ver 
Os dois são extremamente importantes, por um lado o ensino teórico é a base todas as 
praticas, mas por outro a aprendizagem da simulação prepara melhor os alunos para a 
vida real. 
Sim, porque me faça ver o conteúdo de uma forma muito real 
Mais contacto 
Sim. Uma simulação ajudaria muito, a preparação para o mercado de trabalho é muito 
importante 
Sim, porque ajuda na interpretação e compreensão 
Sim 
Sim melhora porque é na prática 
Sim , pois só aprendemos quando estamos a passar pela situação e estamos mais 
focados. 
. 
 

Portefólios eletrónicos no seu estabelecimento de ensino 

 

 

 

3. Se sim, qual é o objetivo principal da sua utilização? 

Estudar, rever 
Estudar, enviar trabalhos ,rever matéria 
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partilha de documentos 
Aprendizagem. 
Moodle 
facilitar a troca de documentos entre professor e aluno 
Permite compilar todas as apresentações necessárias para o estudo 
Contacto entre estudante e professor, partilha de matériais 
Disponibilizar matérias de aula 
Estudar 
Conseguirmos organizarmos facilmente os conteúdos das aulas 
Fácil acesso aos conteúdos de forma organizada durante longo período de tempo 
Melhor estudo e captação de aprendizagens 
Aprender 
Facilitar a disponibilização dos conteúdos abordados nas unidades 
Fornecer material de estudo 
mais conhecimentos adquirido 
 

 

6. Que benefícios poderiam os portefólios eletrónicos trazer para a sua prática na 
educação em saúde? 

. 
Uma melhor aprendizagem 
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Muito importantes 
apoio no que toca à partilha de conhecimentos  
Maior organização. 
Facil acessos da materia 
a facilidade de acesso aos documentos mostrados pelos professores 
Permite adquirir conhecimentos de forma acessível. 
Ajuda na consolidificação dos conhecimentos 
Informação 
Pois contém informações dos professores, como ppts 
Recordar aprendizagens mais tarde 
Ter todos os conteúdos das aulas juntos num só sitio de fácil aceso. 
É de renovar o conhecimento relativamente as matérias dadas anteriormente 
Mais praticidade 
A sua utilização é uma mais valia 
Aprender 
… 
Facilitar a utilização dos conteúdos 
Aprender 
Ajudaria na consolidação de conhecimentos 
. 
 

17 Objetivos de Desenvolvimento Sustentável (ODS) no seu estabelecimento de 
ensino
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Teachers questionnaire report attachments 
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Integração da simulação na sua instituição 
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5. Se sim, poderia descrever brevemente como integra atualmente a simulação 
na sua prática docente?7 respostas 
Exemplos práticos com material de simulação 
Na simulação de situações de primeiros socorros. 
práticas laboratoriais e demonstrações 
Usar casos clínicos reais como base para simulações ajuda. Adaptar estes casos para fins 
educacionais, mantendo a complexidade e as nuances das situações reais, oferece aos 
estudantes uma experiência próxima da realidade. 
Pratica Laboratorial de treino da realização dos exercícios de respiração 
Aquando da abordagem de conteúdos relacionados com procedimentos técnicos 
Em situações de simulação, mobilizar os conteúdos para resolução de situações que 
descrevem a realidade. 
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Portefólios eletrónicos no seu estabelecimento de ensino
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3. Se sim, qual é o objetivo principal da sua utilização? 
5 respostas 
Estudo autónomo 
Perceber a evolução do estudante em determinada área especifica de aprendizagem. 
Enquanto compilação da matéria lecionada nas aulas e como ponto de recolha de 
trabalhos para avaliação assim como forma de discussão e reflexão em grupo 
Promover a capacidade reflexiva e avaliativa 
Suporte documental 
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6. Que benefícios poderiam os portefólios eletrónicos trazer para a prática do/a 
estudante na educação em saúde?10 respostas 
Não sei 
Estratégia de ensino ativo 
Estudo autónomo 
A sua utilização seria mais real e realizada de forma sistemática, logo permitindo ao 
professor adequar conteúdos ao grupo de alunos. 
autoformação pelas várias visualizações do portfólio 
consciencialização da tomada de decisão 
estão sempre disponíveis e em qualquer contexto 
Ajuda na organização do estudo por parte do estudante 
desenvolvimento da capacidade reflexiva e (re)definição de estratégias de aprendizagem 
metodologia centrada no estudante 
 

 

17 Objetivos de Desenvolvimento Sustentável (ODS) no seu estabelecimento de 
ensino: 
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4. Se respondeu sim à pergunta anterior, como implementa os 17 ODS nas 
aulas? 
2 respostas 
xx 
Através de mobilização de situações e respetiva análise e reflexão sobre as mesmas 
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Teachers interviews report attachments 
 
Transcription of answers to the question of the interview – raw material 

 

 


	I. STUDENTS QUESTIONNAIRE REPORT
	Identification
	Procedure
	Presentation and analysis of results
	Conclusions

	II. TEACHERS QUESTIONNAIRE REPORT
	Procedure
	Identification
	Presentation and analysis of results
	Conclusions

	CONCLUSIONS OF STUDENTS AND TEACHERS QUESTIONNAIRES
	III. TEACHERS INTERVIEWS REPORT
	Identification
	Procedure
	Presentation of results
	Conclusions

	NATIONAL REPORT FINAL CONCLUSIONS
	ATTACHMENTS
	Students questionnaire report attachments
	Teachers questionnaire report attachments
	Teachers interviews report attachments


